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Program Review - Departments 

Getting Started: Guidelines and Materials 
 

Overview and Planning 
Welcome to the Santiago Canyon College (SCC) Academic Program Review Template.  Each department will 

complete its program review during the Fall 2013 semester.  Program review is an integral part of institutional 

success, starting with important evaluations of student success and progress and ending with thoughtful 

projections of where you’d like to go as a department, in large part based on student achievement data and 

outcomes assessment data; your careful analysis and honest assessments make positive change possible and 

likely.   

 

Purpose 
Program review produces a “bridge document” that serves to connect local considerations, like student 

performance, SLO assessment, curricula development, department dialogue with global considerations, like 

SCC’s Educational Master Plan, budgeting and allocation of resources, facilities utilization, long term planning 

and Accreditation. 

 
Support 

Because most of the program review is done by you in your department, capturing the results of your own 

processes and conversations is an important element.  Some of the questions that follow will help you bring 

this into light. But you may need some information or assistance in certain areas, such as, data 

collection/analysis. You might also want help gathering and interpreting student demographic data.  Some 

offices and individuals who are at your service to assist in your program review process are listed below: 

 

 Office of Institutional Effectiveness and Outcomes Assessment – Aaron Voelcker, Assistant Dean 

 Members of the Educational Master Plan Committee (EMPC) – Roberta Tragarz, Chair 

 RSCCD Department of Research – Nga Pham, Director 

 Supporting departments and documents (See Appendix 1) 

 Lexicon of essential terms (See Appendix 2) 

 

 



iii 
 

Process and Expectations 
Program Review fits into a larger cycle which brings together your annual Department Planning Portfolios 

(DPPs) and informs the Educational Master Planning process and prepares the college for Accreditation (See 

Appendix 3). 

 

The natural flow of this work is outlined in the following steps: 

 
Departmental Conversation 

 Departments gather to review their DPPs (Where should we start?) 

 General and SLO assessment data is gathered on student success and progress (What should we 

examine?) 

 Data is analyzed and results described (How successful were our students? How can we best describe that?) 

 Conclusions lead to conversations about effectiveness of current SLOs, department initiatives, 

curricula, and resources (Where there is success, how might we celebrate and promote that?  Where there is 

weakness, how might we adjust to intervene and improve?) 

 Success is noted, and changes or recommendations considered (In what ways will we describe our plan 

going forward?) 

 

Documentation and Reporting 
 Program Review is completed and approved by department 

 Program Review is submitted to EMPC and distributed to program faculty and the division office. 

 Meeting is scheduled in which department shares its results and considerations with EMPC (format is 

discussion, not presentation – committee members typically ask questions and interact with 

department representative about items/issues presented in their report) 

 EMPC uses that review to inform: the PIE; the budgeting process; revisions to the Educational Master 

Plan; and Accreditation processes. 

 

The Optimal Result 
A well-conceived Program Review describes in concrete terms the department’s successes, challenges and 

directions for change and growth based on evaluation of student achievement and outcomes assessment 

data.  It’s the document that periodically validates a department’s ability to meet its goals and objectives for 

student success and highlights the resources needed to meet those outcomes in the future. 
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Part I: Overview of Academic Program Information  
 

1. Award Programs 
 

Please list the degrees and certificates offered by this program: 

AS-T Geology 

AS Geology 

AS Science (Geology Option) – we participate in this, we do not directly manage it 

 

 

 

 

 
 

2. Course Offerings – if you require different breakdowns that are discipline sensitive or particularly 

meaningful (e.g. day/night, lecture/lab) please contact the RSCCD Research Department. 

 

Earth Science 
 

Number of unique courses offered by your program:  2 

Number of Sections Offered 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 8 8 7 9 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 8 8 7 9 

Total Enrollment (Seats Filled) 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 376 386 358 480 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 376 386 358 480 

Students per Offered Section 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 47.0 48.3 51.1 53.3 

Distance Education - Hybrid NA NA NA NA 

Distance Education – Non Hybrid NA NA NA NA 

Overall 47.0 48.3 51.1 53.3 

 

 

 

 

 

 

 

http://rsccd.edu/Departments/Research/Pages/default.aspx
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Geology 
 

Number of unique courses offered by your program:  4 

Number of Sections Offered 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 13 13 14 13 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 13 13 14 13 

Total Enrollment (Seats Filled) 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 497 500 580 528 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 497 500 580 528 

Students per Offered Section 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 38.2 38.5 41.4 40.6 

Distance Education - Hybrid NA NA NA NA 

Distance Education – Non Hybrid NA NA NA NA 

Overall 38.2 38.5 41.4 40.6 

 

Combined 

Number of unique courses offered by your program: 6 

Number of Sections Offered 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 21 21 21 22 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 21 21 21 22 

Total Enrollment (Seats Filled) 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 873 886 938 1008 

Distance Education - Hybrid 0 0 0 0 

Distance Education – Non Hybrid 0 0 0 0 

Overall 873 886 938 1008 

Students per Offered Section 2009-2010 2010-2011 2011-2012 2012-2013 

Classroom Instruction 41.6 42.2 44.7 45.8 

Distance Education - Hybrid NA NA NA NA 

Distance Education – Non Hybrid NA NA NA NA 

Overall 41.6 42.2 44.7 45.8 
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3. Faculty Workload 

 

Earth Science 

 Full-time Part-time Total 

Lecture Hour Equivalent (LHE) 27.45 93% 0 0% 29.55 100% 

Number of faculty 2 0 2 

LHE per faculty 13.7 NA 14.8 

Total FTES     54.9 

Total FTEF (LHE/30)     1.0 

Efficiency (FTES/FTEF)     55.8 

 

Geology 

 Full-time Part-time Total 

Lecture Hour Equivalent (LHE) 32.55 84% 0 0% 38.85 100% 

Number of faculty 2 0 2 

LHE per faculty 16.3 NA 19.4 

Total FTES     60.0 

Total FTEF (LHE/30)     1.3 

Efficiency (FTES/FTEF)     46.3 

 
 

Combined 

 Full-time Part-time Total 

Lecture Hour Equivalent (LHE) 60 88% 0 0% 68.4 100% 

Number of faculty 2 0 2 

LHE per faculty 30.0 NA 34.2 

Total FTES     114.9 

Total FTEF (LHE/30)     2.3 

Efficiency (FTES/FTEF)     50.4 
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4. Support Staff as of fall 2013 (instructional aide, student assistant, lab coordinator, etc.) 
 

Title of Position Number Full-time or Part-time Months per Year Hours per Week 

Instructional Aide     1  Part-time 10 8, but can vary 

      

     

     

     

     

     

     

 

5. Facilities as of fall 2013 
 

Number of classrooms used exclusively by the program 0 

Number of classrooms shared with other programs – SC-103, we are the primary user, but other classes are 

scheduled in there when we are not there. 1 

Number of labs or other learning spaces used exclusively by the program – SC-206 1 

Number of labs or other learning spaces shared with other programs – U-80 & B-204 2 

Number of office spaces used exclusively by program faculty and staff – SC-218 & SC-206 Storeroom 2 

Number of office spaces shared with other programs’ faculty and staff – SC-217 1 

Number of storerooms used exclusively by the program – SC-206 Storeroom & B-102 Dungeon 2 

Number of storerooms shared with other programs 0 

Number of conference rooms and collaborative spaces used exclusively by program faculty and staff 0 

Number of conference rooms and collaborative spaces shared with other programs’ faculty and staff 2 

 

6. Resources as of fall 2013 
 

List and describe any specialized equipment or resources that are used exclusively by the program: 

 Mineral Collection for General Education Geology & Earth Science Labs 

 Mineral Collection for Mineralogy 

 Rock Collection 

 Fossil Collection 

 Map Collection 

 31, 13-inch MacBook Pro laptop computers & COW storage 

 Balances, beakers and other general laboratory equipment 

Class Sets of – magnifiers, hardness kits, streak plates, glass jars, hand lenses 

Portable High-Intensity Desk Lights 

Lab Displays for Cleavage, Habit, Luster 

Chemical Models of Common/Significant Minerals – double sets, one in the lecture and one in the lab 

Settling Tube 

Classroom & Lab Displays of Minerals & Rocks 

Reproductions and models of significant/interesting fossils 
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4 Globes 

Moon Globe 

 Rock Splitter 

Geology Library (mostly CDMG, CGS & USGS publications related to the geology of southern 

California and the SW US) 

Plate Tectonics Software 

Topographic Map Software 

Ro-Tap 

Camping Gear 

Car Carrier 

Seismometer/Seismograph* 

Rock Saw* 

* Waiting for space to set up in prep room/lab. 
 
 
 
 
 
 

Part II: Program Goals and Objectives 

 
1. What processes does your program follow to create, evaluate, and update DPP goals?    

We discuss them once a year before writing purchase requests. 

 

2. How is SCC’s mission statement reflected in your goals? (“Santiago Canyon College is an innovative 

learning community dedicated to intellectual and personal growth. Our purpose is to foster student 

success and to help students achieve these core outcomes: to learn, to act, to communicate and to think 

critically. We are committed to maintaining standards of excellence and providing accessible, 

transferable, and engaging education to a diverse community.”) 

 

It is indirectly reflected in our goals because they speak to ways to improve our classes, 

program and facilities.  Our department mission -  

 
The Department of Earth Sciences will offer a comprehensive general education and transfer 
program for both students interested in becoming geoscientists, as well as students with any 
other major interest. The study of Earth will hopefully promote an interest in the planet that 
encourages curiosity, scientific literacy, life-long learning, and use of the critical thinking skills 
they develop to make informed choices about their interactions with the world around them. 
 

 - directly reflects the SCC mission. 

 

3. Below are the strategic goals from the 2012-2016 SCC Educational Master Plan.  In the second column, 

fill in any of your specific DPP goals that support that EMP goal.  A department goal may fit with 

multiple EMP goals and it is possible that some EMP goals might not match with any of your 

department goals.  Note: see Part II.4 if you have additional DPP goals you’re currently managing. 
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Education Master Plan Goals Department Goals Directly from DPP 
1. Strengthen outreach and recruitment 

 
 

2. Align the college curriculum to focus on student 

completion of pathways 

Reinstate enough sections of all 
general education Earth science and 
geology courses to meet demand 
 
Reinstate Geology 260, Mineralogy, 
into its former place in the course 
rotations - once every other year during 
fall semester 
Update Geology Degree 
 
Add a Geology Transfer Degree 
 
Reinstate field trip course into the 
scheduling rotation 

3. Promote an integrated approach to supporting student 

success 

Reinstate enough sections of all 
general education Earth science and 
geology courses to meet demand 
 
Submit appropriate courses for C-ID 
descriptors 
 
Rename/Renumber entire program to 
align with new department name and 
C-ID descriptors. 
 
Update Geology Degree 
 
Add a Geology Transfer Degree 
 

4. Promote a college identity of high quality, academic 

excellence, and personalized education 

Update Geology Degree 
 
Add a Geology Transfer Degree 
 
Develop a Geotech Certificate  
 
Reinstate field trip course into the 
scheduling rotation 
 
Obtain a departmental budget for field 
trip transportation 
 
Reinstate our field trip expense budget 
Reinstate Geology 260, Mineralogy, 
into its former place in the course 
rotations - once every other year during 
fall semester 
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Hire a 19 hour/week ongoing 
instructional aide 
 
Develop Honors Equivalent Courses 
for Geology 101 and Geology 101L 

5. Support faculty in offering high quality instruction to 

students in the classroom and online 

Hire a 19 hour/week ongoing 
instructional aide 
 
Obtain a departmental budget for field 
trip transportation 
 
Reinstate our field trip expense budget 
 
Explore the possibility of getting a 
geology prep area added into the 
chemistry prep area adjacent to B-101 
 
Investigate possibilities for removal and 
storage of field trip camping gear from 
B-102 dungeon to a more accessible 
location 
 
Fix the problems that have occurred 
with respect to lighting. The task 
lighting requested in the Science 
Center Building Plans was removed 
and the room lighting is insufficient for 
night labs. The small table lights being 
used have created a tripping hazard for 
people and are still inadequate. 
 
Hire 1 full-time geology faculty member 

6. Maintain and enhance the college’s technological 

infrastructure 
 

7. Maintain the facilities infrastructure 

 

Fix the problems that have occurred 
with respect to lighting. The task 
lighting requested in the Science 
Center Building Plans was removed 
and the room lighting is insufficient for 
night labs. The small table lights being 
used have created a tripping hazard for 
people and are still inadequate. 

8. Support and encourage focused green practices on 

campus 
 

9. Develop and support an infrastructure related to web 

and social media 
 

10. Support faculty development in the areas of innovative 

pedagogies and curriculum design 

Investigate the changes in geology 
programs being made in the UC and 
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CSU systems to make sure our 
courses are in line with articulation 
expectations 

11. Increase educational goal completion for university 

transfer, degrees, and certificates 

Reinstate enough sections of all 
general education Earth science and 
geology courses to meet demand 
 
Reinstate Geology 260, Mineralogy, 
into its former place in the course 
rotations - once every other year during 
fall semester 
 
Update Geology Degree 
 
Add a Geology Transfer Degree 
 
Investigate the changes in geology 
programs being made in the UC and 
CSU systems to make sure our 
courses are in line with articulation 
expectations 

12. Increase student learning and achievement through a 

culture of continuous quality improvement 
 

13. Strengthen and develop relationships with key partners 

and stakeholders 
 

14. Develop sustainable, alternative revenue streams 

utilizing existing resources 
 

15. Strengthen capacity to seek and acquire grant funding 

for the purpose of developing innovative programs and 

services that align with the college mission and vision 

 

 

 

 

Part II: Program Goals and Objectives (Continued) 

 
4. If you have department goals that do not support any of the Educational Master Plan Goals, please list 

them in the space provided below. 

 

N/A 
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Part III: Student Achievement Data Analysis 
Please provide a summary of the data and indicate any significant patterns, trends, or anomalies that the 

department has identified, especially including, but not limited to, disproportionate impact. Describe how the 

data were used and what changes to the program were made (or will be made) based on analysis of the data. 

 

Required 

 

1. Institution-Set Standard for student success: 63%  

2. Student success rate (grades of A, B, C, Credit or Pass): 
 

Subject 
2010-11 2011-12 2012-13 

Grades 
Given 

Success 
n 

Success 
% 

Grades 
Given 

Success 
n 

Success 
% 

Grades 
Given 

Success 
n 

Success 
% 

Earth Science 417 267 64% 383 251 66% 482 228 47% 

Geology 581 396 68% 636 383 60% 617 383 62% 

Combined 998 663 66% 1019 634 62% 1099 611 56% 

 

a. How does the success rate for your program compare to the institution-set standard for success? 

 

We are pretty much in alignment with the Institution-Set Standard.  We have noticed that 

increasing the capacity in each lecture section upward from 49 (before the building move) to 58 

has decreased student success.  We are now decreasing capacity to 54 to see if that will improve 

success. 

 

3. Student success rate in basic skills courses (grades of A, B, C, Credit or Pass):  

N/A 

 

4. Student retention rates (any grade except W): 
 

Subject 
2010-11 2011-12 2012-13 

Grades 
Given 

Retention 

 n 
Retention 

 % 
Grades 
Given 

Retention 

 n 
Retention 

 % 
Grades 
Given 

Retention 

 n 
Retention 

 % 

Earth Science 417 349 84% 383 292 76% 482 317 66% 

Geology 581 472 81% 636 478 75% 617 476 77% 

Combined 998 821 82% 1019 770 76% 1099 793 72% 

 

Our retention rates are fine, but they too are decreasing with increasing capacity. 

  

 

5. Student retention rates in basic skills courses (any grade except W): 

N/A 
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6. Number of degrees and certificates awarded. [Use the list from Part I] 

 

Award 2010-11 2011-12 2012-13 

A.S. in Geology 0 1 0 

A.S. in Science (unknown emphasis) 2 6 11 

 

Most of our students do not complete degrees; they mostly transfer to the CSU system without 

completing a degree. 

 

7. Student Demographic Data (See Appendix 4) (Ethnicity, Age, Gender) 

 

Our students mirror what we hear as student demographics from other community college geology 

programs.  Our students tend to be 18-19, probably just out of high school, most white or Latino with 

slightly more women in Earth science classes and slightly more men in geology classes. 

 

8. Labor market trends and needs: Review the labor market data on the California Employment 

Development Department website for jobs related to your program.  

 

a. What occupations are related to your program? 

Just about anything in the geosciences, environmental sciences. 

b. What are the occupational projections for employment?  

If you have a MS and are a licensed California geologist, they are good: with an AS not 

so good.  The “union card” degree in geology is a MS.  Since most of the major oil 

companies have closed their offices in California and moved to Texas, the employment 

possibilities for students with only a BS have decreased.  Most of the technician type jobs 

went with them.  An AS pretty much leads you to a 4-yr college or university to get the 

BS.  Where you do see some growth potential is in teaching.  An AS in a physical science 

is considered an asset in many teacher programs. 

c. How do these projections affect planning for your program? 

Encourage, encourage, encourage students to transfer and complete higher degrees. 

 

9. Rates of progress through the basic skills course sequence within your program using the California 

Community College Chancellor’s Office Data Mart Basic Skills Progress Tracker (see Appendix 5). 

N/A 
 

 

Optional [Discuss if your department has access to any of the following data] 

 

10. Student surveys – N/A 

 

11. Program exit exams or other assessments of graduating students – N/A 

 

12. Number of students who take and pass external license examinations – N/A 

 

13. Data on former students’ post-SCC experiences (e.g. transfer success, career advances, post graduation 

surveys) 

http://www.labormarketinfo.edd.ca.gov/Content.asp?pageid=1011
http://www.labormarketinfo.edd.ca.gov/Content.asp?pageid=1011
http://datamart.cccco.edu/Outcomes/BasicSkills_Cohort_Tracker.aspx
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14. Other data pertaining to the program’s instructional effectiveness 

Most of our majors who transfer locally to CSUF do very well and continue on into 

graduate programs.  The ones who have returned to the Orange County area are employed in 

geological engineering or with geotechnical companies. 

 

 

 

Part IV:  Course Student Learning Outcomes Assessment 

 
1. How does the program systematically assess its course student learning outcomes using specific and 

measurable performance criteria?  How is this assessment carried out and who is involved in the 

assessment process?   

We use pre-test and post-test quizzes in lecture.  We assess the geology classes in fall and the 

Earth science classes in spring, at least that is the plan.  What really happens is that we both 

attempt to do every class every semester, because both of us have at times forgotten to give one 

or the other quiz to a class.  With our shotgun approach, we usually manage to come up with 

some usable data for every course annually. 

 

Lab is trickier.  We were using a physical properties matrix in the mineral labs, but our new lab 

book has made that difficult to do, therefore we have dropped that approach.  We are now 

trying to do the equivalent pre-test, post-test concept with maps and we are also looking at an 

imbedded problem in the final exam.  When we figure out which works better, we will officially 

adopt it. 

 

2. Upon review of course student learning assessment data, give at least one specific example of  

a. A course student learning outcome which students have definitely met and why you think 

students were successful. 

That is a problem for us, and will continue to be one until the Fall 2014 data are accessed.  The 

information we were able to gather does not break out into individual SLOs.  We have worked 

with Kay Powell and are changing our data collection starting in Fall 2014 to be able to do that. 

 

b. A course student learning outcome which students have definitely not met and why you think 

students were unsuccessful.  What changes have you considered making?   

Same issue as outlined with a successful SLO, please see (a) above. 

 

3. What changes has the program already made based on its assessment of course student learning 

outcomes?  Give specific examples.   

We are changing the way we collect our data because we were not getting usable information 

with the data collection method we were using.  We are now tracking individual students. 

 



12 
 

4. Describe how you know if the changes have increased success?    

The Fall 14 data will be our first look at whether or not the new data collection method gives us 

usable results. 

 

 

Part V:  Program Student Learning Outcomes Assessment 

 
1. How is your assessment process for program student learning outcomes different from the process by 

which you assess courses?  What, if any, assessments does do you use specifically for your program 

outcomes?   

We were going to look at the information collected in the course SLO data, but that is not 

working because of how we did our data collection.  We will be trying to do that in Fall 2014 

with the new data collection.  

 

2. Upon review of program learning assessment data, what patterns, trends, or anomalies did your 

program identify?  

No usable data yet. 

 

3.  It is understood that many programs have a small number of students who actually earn a degree or 

certificate in that program.  If small sample size was not an issue, what additional techniques could you 

use to assess your program? 

Don’t know; we haven’t looked into this yet. 

 
 

Part VI: Curriculum and Program Management 

 
1. With SCC’s Mission Statement in mind, explain how your program meets the academic, 

developmental, and vocational needs of SCC’s diverse student population? Does your program offer 

learning opportunities that extend beyond the traditional classroom experience? 

 

The Earth science and geology courses in our department are primarily scheduled to meet the needs of 

non-geology majors completing their general education requirements for the physical sciences.  All of 

our courses involve critical thinking skills and as individual instructors we have a pact to always 

include an essay component in the majority of exams.  Written explanations are part of many of the 

labs, therefore students have ample opportunities to practice to learn, to communicate, and to think 

critically. 

 

We also schedule multiple sections of our common general education courses each semester (Earth 

Science 110, Geology 101, and Geology 101L), which helps the non-geology major complete their 

degree and transfer in a timely manner.   This is not true for our geology majors however.  We used to 

also schedule sophomore geology coursework to meet their needs, but because of the ongoing budget 
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crisis have not done so since Fall Semester 2009.  Geology majors must now complete an alternative 

program utilizing an additional chemistry course in place of the sophomore mineralogy course, GEOL 

260.   

 

Many of our courses utilized to meet general education requirements (GEOL 101, GEOL 101L, GEOL 

142, GEOL 150, ERTH 110, etc.) are also courses that are electives in vocational programs such as 

surveying, and are also courses of interest to students pursuing life-long learning opportunities.  ERTH 

115 is quasi-vocational because even though it is not part of any career education program it is 

designed for students interested in becoming K-12 teachers.  This is one way that we are attempting to 

meet the needs of a diverse community and not just the needs of the transfer student. 

 

All geology courses have either optional or required fieldtrips as part of their curriculum.  This is now 

a problem because we have suspended offering stand-alone field trip courses (GEOL 162, 164, 173, 174, 

176, 178, 180) and have also suspended most optional field trips in the general education courses 

because of the ongoing budget problems.  This is of serious concern because the stand-alone field trip 

courses are a critical component in program building.  They are our “internal outreach courses” and are 

missed.  These 1-unit courses are frequently the initial geology courses taken by students, who then 

decide to take the general education geology courses. 

 

2. Does your program offer sufficient courses, with sufficient frequency, at appropriate times, and 

through appropriate delivery modes to meet the major requirements, transfer goals, and general 

education and elective needs of the student body?  If not, list what changes would help accomplish this. 

 

Yes, for the non-major we have multiple offerings in both fall and spring semesters, with all the 

common courses offered at least once a year during the evening/night hours.  The students who have 

been hurt are geology majors.  We have suspended offerings of the sophomore mineralogy course.  

They can still earn a degree and transfer, but have to take sophomore mineralogy at the 4-year 

institution and that delays their progress into upper division coursework. 

 

3. How does the faculty review the processes it uses to manage the curriculum and program, including 

the process of introducing new courses, the process of conducting quadrennial reviews, and the 

process of creating new programs? 

 

We don’t really.  We are far more concerned with trying to reinstate courses that we don’t often offer 

instead of trying to develop new ones.  What we are concerned about is keeping content current.  We 

have a 4-year rotation pattern for our course scheduling that we would really like to reinstate and 

cannot do so until we regain enough LHE to offer our sophomore courses and field trip classes.   

 

4. How does the faculty coordinate the program with other academic programs, including the Library, 

and with student services? How does the faculty maintain their knowledge of other programs and 

services offered at SCC? If applicable, what contact does the program have with outside advisory 

groups? 

 

The major way we try to stay on top of coordination is through committee work.  We find that 

frequently we will hear of issues that might affect our program or our students through the committees 

we attend. 
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5. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years?   

 

Our biggest issue is still trying to regain the losses we have suffered as a result of the budget cuts.  We 

are still down 8 LHE in our Fall Semester offerings and 2 to 3.55 LHE in our Spring Semester Offerings.  

This is a hardship to the geology majors in the program as well as to the instructors (Field trip classes 

are fun to teach).  We are also seeing the effects of suspending our “internal outreach courses” in that 

while our general education classes continue to fill they are doing so more slowly. 

 

 

 

Part VII: Resources 

 
1. How well do the facilities (classrooms, labs, offices, meeting rooms, storage) used by the program meet 

its needs?  Do facilities and equipment meet appropriate safety criteria?   

 
The geology program’s classroom, lab and office space, and meeting room needs are adequately met.   

Our need is to correct the lighting issues in the laboratory.  We desperately require additional lighting 

for students doing work that requires intensive attention to detail with respect to rock and mineral 

identification and working with topographic maps.  The original building plans for the Science Center 

included high-intensity task lighting at each student bench in the geology lab.   This situation is awful, 

especially for the night labs.  We are currently using desktop lights, but that requires electrical cords 

around the benches, which creates a potential tripping hazard.  Our desktop lights are now also getting 

old enough to be a fire hazard if we are not careful. 

 

Our program’s other unmet need is storage space.  When the building plans were changed, we lost 

approximately 50% of our storage space in the move from B-102 to SC-206.  We also lost our planned 

prep-room.   We have nowhere to safely place the rock splitter and rock saw.  We are working with 

Steve Kawa to get space in the M&O Building for both a prep area and additional storage.  

 

Our last facilities concern is soundproofing.  Sound insulation between our lecture room, SC-103, and 

the astronomy lecture room, SC-104, is needed. Students continually complain about the difficulties of 

listening to two simultaneous lectures when both rooms are in use.  If any class is using AV equipment 

in the large lecture hall, SC-105 on the first floor, the geology lab above also gets to listen. 

 

2. How sufficient are the program’s equipment, supplies, and materials?  Does the program have a 

budget and timeline for the purchase of needed equipment and supplies?   

 

We have no current desperate equipment needs.  We would however like to get display cabinets for 

fossils, minerals and rocks in the lecture room.  We have a budget for supplies (it was lost for a year or 

so, but has returned) that we have been able to manage such that we have mostly kept up with 

replacement of consumables with the exception of maps.  Instead of a timeline, we tend to take 

inventory at the end of each academic year and plan our supply purchases as needed. 
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3. How well do technology resources (i.e., computers, software, media and presentation equipment) meet 

the instructional (classroom and laboratory) needs of the program?   

 

The Earth sciences technology resources are adequate at this time. We are however concerned by the 

lack of MAC support for the computers in our lab.  The IT people have good hearts and good 

intentions, but MAC’s are not their thing and they frequently update systems and we have to ask for 

help to get integrated back in.  Also, when they do have to work to get us back into networks, etc. they 

lose our equipment or just don’t return it. 

 

4. How well do technology resources (i.e., faculty computers and software), training, and technical 

support meet the administrative (i.e., faculty office work) needs of the program?   

 

There is really no difference between the level of support we receive in classrooms and lab than in the 

level of support we receive in our offices.  Either way we have to stay proactive, because otherwise we 

are forgotten. 

 

5. How adequate is staff support (provided by administrative assistants, lab assistants, learning 

facilitators, and instructional assistants, and other classified staff) to meet the instructional and 

administrative needs of the program?  

 
The Earth Sciences Department has excellent secretarial help and other classified staff to meet our 

current instructional and administrative requirements for lecture courses.  We also appreciate the 

excellent and immediate help we receive when we have AV issues in our classrooms. What we 

desperately need is a 19.5 hour/week ongoing instructional assistant to help setup and takedown 

weekly labs, help with supply maintenance and ordering, and to help with students in lab. 

 

6. Does your program receive any categorical (Basic Skills, STEM, Title V) funding?  If so, what major 

activities or resources has the funding allowed for?  What impact has this had on your program 

(address both positive and negative impacts)?   If the college were to sustain these activities, which are 

critical to your program and what would be required to institutionalize them? 

 

No 

 

7. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years? 

 
In order of importance: 

a) 19.5 hours/week ongoing instructional aide 

b) storage and prep space 

c) fix the lighting situation in the lab 

d) sound insulation in both SC-103 and SC-206 
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Part VIII: Faculty 

 
1. What are faculty members doing to remain current in knowledge of learning theory, instructional 

strategies, and content?  In which professional organizations and conferences do faculty members 

participate?   

 

The geology faculty are very disparate in their interests.  One is a metamorphic petrologist and the 

other is a potential-fields geophysicist.  Eric Hovanitz, our resident petrologist, belongs to the 

Geological Society of America (GSA), the National Association of Geoscience Teachers (NAGT), 

American Association of Science (AAS), American Geosciences Institute (AGI), and the South Coast 

Geological Society (SCGS). He subscribes to and reads Science News and Science magazine. He 

participates in NAGT and SCGS field trips and conferences.  Debra Brooks also belongs to the NAGT.  

Both of us also have informal ties with other geologists and geophysicists in organizations such as the 

California Coastal Commission and the US Geological Survey that help us stay current. 

 

2. How do faculty members participate in college-wide programs, shared governance bodies, and 

leadership activities? In what ways do faculty and staff serve as resources for the community? 

 

Eric Hovanitz serves as a Senator for Math and Sciences in the SCC Academic Senate and is on the 

Facilities Committee.  Debra Brooks is Department Chair and on the Educational Master Planning 

Committee and the Enrollment Management Committee. 

 

3. Are adequate numbers of qualified faculty available to teach all sections in a program’s offerings? 

 

Because of the program shrinkage that occurred during the budget crisis, we have no trouble with 

there being adequate full-time faculty to teach our programs offerings. 

 

4. Are adequate and appropriate mentoring and faculty development opportunities available and do 

department faculty regularly utilize these opportunities? 

 

Yes, it seems so. 

 

5. To what extent are part-time faculty members knowledgeable about the program’s practices and 

standards? What opportunities are provided for part time faculty members to become engaged in 

department activities and communication?  

 
The geology program’s occasional adjunct faculty member is knowledgeable about our program’s 

practices and standards.  We regularly meet with him to review our practices and standards when he 

teaches for us.  He is also an expert on Orange County geology and has been more than willing to help 

the full-time faculty whenever we need a resource on the local geology. 

 

6. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years? 

 

We probably need to establish a larger pool of adjunct instructors. 
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Part IX: Internal and External Communication 

 

1. When were the program’s Departmental Planning Portfolio (DPP), catalog, and Educational Master 

Plan (EMP) entries last updated to ensure currency and accuracy? 

 

The Earth Sciences Department DPP was last updated in September 2014.  Our catalog entry is updated 

and checked annually, our EMP will be updated as of October 1, 2014 

 

2. How does the program keep its website comprehensive and current?  Does the website contain the 

department’s mission? Does the website contain current contact information (telephone numbers, email 

addresses, and office hours and locations) for program faculty and staff?  Are program and course 

Student Learning Outcomes (SLOs) posted? Are outcomes assessment results posted? 

 

We try to update it annually.  At this time is does not contain the department’s mission, that’s in the 

DPP.  Our website starts with a welcome statement.  Contact information is correct.  No outcomes data 

are currently posted. 

 

3. How does the program keep counselors, advisors, and student service personnel informed about the 

program’s courses, their sequencing, and the criteria for placement? 

 
Our faculty occasionally meet with counselors and advisors or their supervisors about our program’s 

courses, their sequencing, and the criteria for placement.  We regularly inform the Dean of Counseling 

by email whenever we are offering courses outside of their traditional scheduling and she has helped 

us to make sure that the counselors are informed. 

 

4. How well do faculty communicate about and coordinate the work of the program? 

 

Faculty communication has been enormously facilitated by having adjacent offices in the Science 

Center and also having our lecture and lab classrooms in the same building with our offices.  

Previously our offices were in different U-buildings, our lecture room was in yet another different U-

building, the computer lab we used for lab was in yet a fourth different U-building, and lab was in the 

lower level of the B-building.  Lower B-building has no vehicle access, which is very noticeable when 

hauling rocks in from your car.  Access is immensely easier in the Science Center. 

 

5. Upon consideration of the information you have presented in this section, what areas or issues will 

need attention from the program in the next two years?   

 

We probably need to meet with the counselors and go over our program again.  We have not done that 

for some time. 

 

 



18 
 

Part X:  Planning Agenda for:   Department of Earth Sciences 

 

Please consider areas or issues that will need attention from your program in the next two years.  From that information, complete the chart below.  

This document will be used to help college planning and resource allocation.   It will also show that SCC is linking assessment and student success 

data to planning.   Definitely include any action that may need institutional support, but also include your currently anticipated actions to let the 

college know what your program is planning.  Feel free to add rows if necessary.    

 

Action:   Actions can include a pedagogical change at the department level (i.e. create supplemental activities for Psychology 100 OR try “flipping 

the classroom” for a pilot group of 3 instructors) or a specific resource request (i.e. increase the number of SI sections in Calculus OR develop an 

Engineering Library OR hire a new full-time faculty member).  

 

Supporting Data:  The data should justify the need for the action.  It may give evidence of a deficiency you are trying to remedy or it may indicate a 

success that you wish to replicate.  You can fill in this column by referring to information in this document (i.e. IV-2b to refer to student outcomes 

data given in Part IV question 2b), information in a completed course or program assessment report or reports (i.e. English 101 Fall 2012 or Art 

Spring 2011), information from an outside study (i.e. http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2381&context=etd), or any other data that you 

think is relevant.   Do your best to find data, but feel free to include other justification.    

 

Resources Needed:  This should include any supplies/equipment, human resources, technological needs, and facilities needs.  Include an estimated 

dollar amount whenever reasonably possible.  

 

PLANNING AGENDA – 2012-2014 

Actions Supporting Data Resources Needed 

Hire a 19 hour/week ongoing Instructional 

Aide. 

 

We cannot continue to maintain an operate an 

instruction lab on faculty good-will. 

 

Please see the 3 page required budget request 

form for details. 

Approximately $14,000/year ongoing. 

Reinstate sophomore level courses and field 

trips 

 

Enrollment numbers down. 

Please see the 3 page budget request form for 

details. 

Reinstate our field trip expense budget, which 

disappeared when Datatel implemented - 

$300/year 

Need a budget for field trip transportation 

expenses because that cannot continue to come 

from the general college funds - $1000/year 

Need the LHE to start up the field trip classes 

http://ir.uiowa.edu/cgi/viewcontent.cgi?article=2381&context=etd
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again – 2 LHE per year. 

Need Enrollment Management to come up 

with a rubric for the scheduling of low-enrolled 

classes within a department. 

Need 7.1 LHE on alternate years added to 

spring schedule for mineralogy. 

Get a better data collection scheme for SLOs. 

 

We cannot answer the questions we have 

asked/been asked with what is commonly 

available. 

Time. 
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Program Review Summary Report 

 
This “executive summary” report is intended to be shared with College Council and other areas of the college 

that may not see your department’s entire program review document. This report allows you to provide an 

update of your department’s plans, needs, accomplishments, and concerns to a collegial governance body 

consisting of representatives from all areas of the college. 

 

Department: Earth Sciences     Date: 1 October 2014 

 

Briefly describe and explain what is working well in your department. 

Support from the secretarial staff and AV is fantastic. 

Communication has been facilitated within the department because of proximity of offices, 

classrooms, and labs. 

Having most of our offices, classrooms, labs and storage in one building makes life easier. 

 

Briefly describe and explain what is not working well or needs attention in your department. 

Lab maintenance and help has become an issue without enough hours for the instructional aide.  

We need to make our aide ongoing. 

 

Storage is being worked on, but we need to be out of the B-Building. 

 

Lack of field trips is impacting our program because this is our major method for “internal 

outreach”. 

 

Lab lighting is inadequate and the temporary fixes have created safety issues. 

 

We have not collected what we really need for SLO data and are rethinking the process. 

 

List and briefly explain the plans your department has in the areas of facilities, technology, 

equipment, and personnel in the next 2 years. Please provide an expected date for each item. 

 

Facilities:   

Move all storage from B-Building, hopefully to be completed during Fall 2014. 

Lab Lighting improvements – Unsure, but we have been requesting this since the Science Center 

opened. 
 

Technology: 

 
Equipment: 

 

Personnel: 

A 19 hour/week, ongoing instructional aide  - instead of the 8 hour/week short term position we 

have had for over 20 years 
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Summarize any other findings from your program review and planning process that you would 

like to share with the college community. 

 

This is a valid and necessary process.  It has stabilized somewhat, but like most of our 

planning processes the spirit of improvement is becoming more the spirit of how does one 

cover their backside rather than how does one improve. 

 

We now have administrators whose job it is to make sure our paperwork is organized and 

provides adequate coverage for all decisions.  At this rate the redundancies required will 

mean that instructors will be doing as much paperwork as teaching.  Is that really what we 

want as a college?  Many clever people work here, surely we can find a better path. 
 

Appendix 1 - Supporting Departments and Documents 
 

Checklist of recommended supporting documents to compile prior to beginning program review. 

 

Some documents might not apply to your program and you may want to add additional documents if 

relevant. 

 

The RSCCD Research department is available to help departments construct student surveys and graduate 

surveys. The RSCCD Research department can also furnish data specific to your program that has not already 

been provided in this document. Please contact Nga Pham at (714) 480-7467 or email Pham_Nga@rsccd.edu .  

 
RSCCD Website 

 RSCCD Vision and Goals 

 RSCCD Reports Directory 

 RSCCD Demographic Data 
 

RSCCD Research 

 AA/AS Degrees Awarded, 2007-2012 

 Certificates Awarded, 2007-2012 

 2009-2012 FTES Generated by Department by Semester 

 Fall 2008 - Fall 2012 Course Grade Distribution by Department 

 Fall 2012 Course Grade Distribution by Department by Ethnicity 

 Fall 2012 Demographics by Department by Course 

SCC Website 

 SCC Catalog and Schedule of Classes 

 SCC Mission 

 SCC Institutional Student Learning Outcomes  

 SCC Goals (p. 71-75) 2012-2016 Educational 

Master Plan 

 Community/student demographics and trends 

(p. 17-51) 2012-2016 Educational Master Plan 

 Department Web Pages  

 SCC Curriculum and Instruction Council 

 

Department Planning Portfolio (DPP)  (login required) 

 Departmental vision and mission statement 

 Department Goals 
 

Assist.org 

 Articulation agreements with colleges   
 

mailto:Pham_Nga@rsccd.edu
http://www.rsccd.org/homex.asp
http://rsccd.edu/Discover-RSCCD/Pages/Vision-Goals.aspx
http://rsccd.edu/Departments/Research/Pages/Reports-Directory.aspx
http://rsccd.edu/Departments/Research/Pages/Demographics.aspx
http://rsccd.edu/Departments/Research/Pages/default.aspx
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCC5-yearAAdegreeawarded2007-2012.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCC5-yearcertificates2007-2012.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCCFTES09-12.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCCPORTFOLIOGRADES2008-2012.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCCFall2012gradesbyethnicitY.pdf
http://rsccd.edu/Departments/Research/Documents/Program%20Review%20Data/SCC%20fall%202012%20demographics%20by%20subject%20by%20course%2003%2005%2013.pdf
http://www.sccollege.edu/
http://www.sccollege.edu/StudentServices/Admissions/Pages/CATALOGSCHEDULE.aspx
http://www.sccollege.edu/About/Pages/CollegeMissionStatement.aspx
http://www.sccollege.edu/StudentServices/slo/Pages/SCCSLO.aspx
http://www.sccollege.edu/Departments/AcademicSenate/Documents/EMP/SCC%20Educational%20Master%20Plan%20hl%202012-2016.pdf
http://www.sccollege.edu/Departments/AcademicSenate/Documents/EMP/SCC%20Educational%20Master%20Plan%20hl%202012-2016.pdf
http://www.sccollege.edu/Departments/AcademicSenate/Documents/EMP/SCC%20Educational%20Master%20Plan%20hl%202012-2016.pdf
http://www.sccollege.edu/ProgramsCourses/AcademicDepartments/pages/default.aspx
http://www.sccollege.edu/Departments/AcademicSenate/CICouncil/Pages/default.aspx
http://www.sccollege.edu/portfolio
http://www.assist.org/
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Department Documents 

 Course syllabi 

 Curriculum course outlines 

 Program SLOs  

 Course SLOs 

 Assessment results 

 Mapping from course SLOs to General 

Education SLOs from course outlines 

 Minutes from department meetings 

 Previous program review documents 

 Department and instructors’ websites 

 Course sequence chart  

 Scheduling matrix 

 Equipment request forms 

 Graduate surveys 

 Student surveys 

 Department accomplishment List 

 Coordinator and committee List 

 Department Flex schedule 

 Articulation agreements with high schools 

 Data on enrollment, excess demand, retention, 

cancelled classes 

http://www.curricunet.com/sccc/search/course/
http://www.curricunet.com/sccc/search/program/
http://www.curricunet.com/sccc/search/course/
http://www.sccollege.edu/Departments/outcomesassessment/Pages/OfficeInfo.aspx
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Appendix 2 - Lexicon of Essential Terms 

 
Award Programs – a series of courses and activities that leads to a degree or certificate 

 

Department Planning Portfolio (DPP) – is a document that departments/units use to annually review 

progress and set goals. 

 

Efficiency – is the ratio of FTES divided by FTEF. Demonstrates how many full-time equivalent students are 

served by one full-time equivalent faculty. 

 

Educational Master Plan – is the primary campus-wide planning document and contains the overview 

planning piece: those elements that have broad implications for the college as a whole, that bridge 

more than one department or unit, or that reside apart from the units as currently configured. 

 

FTEF – Full-time equivalent faculty, which is measured in terms of lecture hour equivalents (LHE), is a unit 

of measurement that defines the calculated (not actual) number of faculty that are equivalent to the 

number carrying a full “load” of work. One FTEF is equal to 15 LHE. 

 

FTES – Full-time equivalent student is a unit of measurement that defines the calculated (not actual) number 

of students that are equivalent to the number carrying a full “load” of coursework. 

 

Institution-Set Standard – is a standard set by an institution, derived from historical student achievement 

data, that serves as a minimum threshold for student performance. If student achievement data falls 

below the institution-set standard, a course of action must be defined in order to address performance 

deficiencies. 

 

LHE – lecture hour equivalent is the first step in computing faculty load. It standardizes the number of 

lecture and lab hours taught by faculty. A full load is equal to 15 LHE. 

 

Outcomes Assessment Data – these data are derived from course and/or program assessment efforts and 

allow institutions the ability to determine the degree to which students are learning the defined 

curriculum for a course or program. 

 

Retention Rate – is the proportion of students who stay in the course to the end of the term and receive a 

letter grade. It is the proportion of all letter grades that are not Withdrawals of a grade of W. 

 

Student Achievement Data – are measures of student achievement of short, near, and long term educational 

goals. Examples include course retention, course success, attainment of unit benchmarks, graduation 

and/or transfer. 

 

Success Rate – is the proportion of students who successfully complete a course. It is the proportion of all 

letter grades that are an A, B, C, Credit or Pass. 
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Appendix 3 - Long Term Planning Highlights 
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Appendix 4 - Student Demographic Data (2012-13 Academic Year) 

 

 

ETHNICITY* *  
 

Unique 

Headcount 

African-

American 

Asian/ 

Pacific  

Decline to 

State 
Latino Other White Unknown 

n % n % n % n % n % n % n % 

470 (E.S) 13 3% 38 8% 3 1% 196 42% 3 1% 287 61% 19 4% 

439 (Geol.) 9 2% 49 11% 4 1% 171 39% 4 1% 256 58% 21 5% 

897 (Comb) 22 2% 85 9% 7 1% 363 40% 7 1% 536 60% 40 4% 
  

 *Percentage total exceeds 100% due to some students reporting two or more ethnicities/races. 

 

AGE 
 

Unique 

Headcount 

17 and 

under 
18-19 20-21 22-25 26-29 30-39 40-49 

50 and 

over 

n % n % n % n % n % n % n % n % 

470 (E.S) 4 1% 232 49% 141 30% 70 15% 10 2% 6 1% 5 1% 2 <1% 

439 (Geol.) 6 1% 162 37% 131 30% 88 20% 22 5% 14 3% 9 2% 7 2% 

897 (Comb) 10 1% 388 43% 269 30% 156 17% 32 4% 19 2% 14 2% 9 1% 

 

 

GENDER 
 

Unique 

Headcount 

Male Female Unreported 

n % n % n % 

470 (E.S) 237 50% 230 49% 3 1% 

439 (Geol.) 256 58% 183 42% 0 0% 

897 (Comb) 488 54% 406 45% 3 <1% 

 

   

 

Source: RSCCD Research Data Warehouse 
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Appendix 5 - Basic Skills Progress Tracker – Introduction and Instructions 

 
The Basic Skills Progress Tracker (or Progress Tracker, for short) tracks cohorts of students in four general 

areas: English reading, English writing, ESL, and math. ESL may be subdivided into four related areas 

(integrated, reading, writing, & listening) depending on the curriculum of the college(s) included in the query. 

The Progress Tracker establishes cohorts of students by looking at the first basic skills course ever taken by a 

student in a basic skills subject area. This starting cohort will be in a yellow highlighted cell in the final report. 

Basic skills courses in the four major basic skills areas are identified by TOP code and by CB21 code (COURSE-

PRIOR-TO-COLLEGE-LEVEL). 

 

How to use the Basic Skills Progress Tracker (aka Progress Tracker) 

Progress Tracker query selections are made in a left to right fashion, just as one would read the text on a page. 

You must go in order from the top left of the query page to the top right of the query page, then drop to the 

second row of selections and proceed from left to right. When all selections have been made, click on the 

“View Report” button to see the report for your selected options. The following steps provide a walk-through 

for the successful operation of the Progress Tracker query. You should proceed as follows (in the given order): 

1. Select a specific college as the focus of your query (or select “Statewide” for a query that includes the 

entire CCC system) 

2. Select a “Cohort Start Term”. This term defines the beginning point for the basic skills cohort you will 

be tracking. All students who first enrolled in a given basic skills subject area in the term selected here 

will be included in the tracker. They need not be first time students in that term; they may be, but that 

is incidental. The cohort is defined here based on this term being identified as the first term they ever 

took a course in the given subject area at the selected college. Note that only courses at the focus college 

are considered when evaluating “first time in a basic skills subject area”, i.e., courses taken at other 

colleges are not evaluated. This focus is part of the design, as the tool is intended to help with the 

evaluation of local curriculum (unless the “Statewide” option is chosen, then the evaluation crosses all 

colleges). 

3. Choose an “End Term” for your cohort tracking. This selection, in combination with the start term 

selected in step 2 will define the window of time being evaluated by the query. A typical time window 

is three years, though it is informative to process a variety of different time frames to see how that 

affects the progress of cohorts. Note that it is possible to set the start term and the end term to the same 

term in which case not much progress would be expected, though some patterns of cross-enrollment 

may be noted, particularly in the ESL and reading basic skills subject areas. 

4. Select a basic skills subject; this is where you choose which basic skills area to focus on. The choices 

you see are dependent on the curriculum offered at the focus college selected in step 1 during the term 

selected in step 2. For instance, you may see only ESL – Integrated, if that is the only type of ESL course 

offered at the focus college, or you may see more options such as ESL – Listening, ESL – Writing, etc. 

Moreover, if the curriculum at the focus college was different at different points in times, the basic 

skills subject choices will reflect those changes when a new start term is selected. The four general basic 

skills areas (English – Reading, English – Writing, ESL, and Math) are defined by the Taxonomy of 

Program (TOP) coding used by the focus college. 
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5. Select starting cohort level; this drop down box allows you to select the starting level in the basic skills 

subject area. Courses that are “One Level Below Transfer” are the courses immediately prior to the 

transfer level course (i.e., the prerequisite for the transfer course). Courses that are “Two Levels Below 

Transfer” are the course prior to the prerequisite for the transfer level course, and so on.1  

6. The “Customize Cohort” selection is the final drop-down box and it is optional. It allows you to de-

select courses that have been identified as belonging to a certain basic skills area at a certain level. In a 

typical query, there will be no need to use the “Customize Cohort” option, but there are several reasons 

why it may be useful in certain situations. For instance, you may click on the “Customize Cohort” 

button and see that some courses are improperly identified as courses at the level of interest. You could 

use this option to exclude those courses from being used in the formation of the basic skills cohort 

presented in the Progress Tracker report (you should also make a note of the improperly coded courses 

so that you can look into getting them coded properly, see FAQ below for more details). Another 

potential use of the “Customize Cohort” option is to refine a report so that you are focusing only on 

certain classes. Perhaps your college has some accelerated curriculum and some non-accelerated 

curriculum at a given level; you could use the “Customize Cohort” option to run a report for each type 

of course, as long as they have separate Course IDs. Cohort progress rates could then be compared 

across the different types of curriculum offered at the same level. 

7. Click on “View Report” and after a brief wait the report should appear below your query selections. 

8. If you wish, you may select to disaggregate the report by the demographic and programmatic 

categories provided in the “Report Format Selection Area” below the generated Progress Tracker 

report. Once you have checked the boxes corresponding to your areas of interest, click on the “Update 

Report” button in the bottom right of the screen. 

9. Once a report is generated, clicking the “Advanced Layout” button provides new options are useful for 

customizing the look and content of your report. The advanced layout options replace the checkboxes 

of the “Report Format Selection Area” with a more complex set of options. You can filter the report 

area to show only selected categories of Gender, Age, Ethnicity, Financial Aid, etc. Filter categories can 

be dragged into the Row or Column display area and content that is displayed in rows can be dragged 

over to the column display area and vice versa. It may take some experimenting to see how to best use 

these options to create the custom report that best meets your needs. The “Data Area” allows you to 

arrange the order of the displayed data (Headcount, Attempts, and Success) to suit your reporting 

needs. One important use of the “Course IDs” field in the “Columns” area is to de-select the Course IDs 

of courses that do not necessarily belong in your final report. For instance, you may wish to de-select 

non-gatekeeper transfer level English courses. That is, if English 1A is the first transfer level English 

                                                      
1 The CB21 MIS data element (COURSE-PRIOR-TO-COLLEGE-LEVEL) determines whether courses 

are identified as transfer level, one level below, etc. Only courses with TOP codes in English reading, 

English writing, math, and ESL are assigned CB21 codes. CB21 codes can be viewed for a given TOP 

code with the “Course Details” query on the CCCCO Data Mart 2.0. Oftentimes, issues with a 

Progress Tracker report have to do with improper coding of the CB21 data element. Your local 

academic specialist and/or MIS guru should be able to work with you to get your college’s CB21 

codes (or other MIS codes) coded properly and reported to the Chancellor’s Office. 



18 
 

course (aka, the gatekeeper course) you may wish to deselect English 2 or English 1B (for example) as 

those courses are subsequent to English 1A and do not carry the same significance in the context of a 

report that is focused on the progression of cohorts of students through the basic skills sequence. Also, 

if your college does not have pre-requisites on transferable English electives like literature or creative 

writing courses, you might also want to exclude these. By de-selecting those courses in the “Course 

IDs” field in the “Column Area”, headcount, attempts, and success in those courses are no longer 

counted or displayed in the report area of the Progress Tracker. Finally, if checked, the “Defer Layout 

Update” checkbox may improve performance by allowing you to make all your selections first and 

then apply all of your selections at the same time by clicking on the “Update” button in the lower right 

of the screen. 

 

Data Fields: 

 Student: Students number is the headcount. 

 Attempts: Attempts is the count of enrollments by the students. 

 Success: Success is the count of successful enrollments (grade of ‘A’, ‘B’, ‘C’, ‘P’, ‘IA’, ‘IB’, ‘IC’, ‘IPP’) 

 


